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Introduction 
This briefing summarises available evidence for the impact that global learning 

has on a range of outcomes for people of all ages, as well as the unmet appetite 

for global learning that currently exists. 

 

Think Global describes global learning as education that puts learning in a global 
context, fostering: 

 critical and creative thinking;  
 self-awareness and open-mindedness towards difference;  

 understanding of global issues and power relationships; and  
 optimism and action for a better world. 

 

Evidence area 1: The impact of global learning 
A wide range of research offers an insight into the impact that global learning 

can have on outcomes for people of all ages. 

 

Impact on young people at school 

Findings from Ipsos MORI‟s 2008 survey of young people‟s attitudes to global 

learning (Ipsos MORI, 2008) suggest that those who have experienced global 

learning in school are:1  

 keen to understand more about the problems in the world; 

 more likely than average to believe that what they do in their daily lives 

can affect those in other countries and that people like them have the 

ability to make a difference; 

 more open to people of different backgrounds than those who have not 

experienced global learning in school, and 

 more likely than average to say that they try to do things to make the 

world a better place.  

 

Ofsted finds similar conclusions. In a report specifically focusing on sustainability 

in schools, Education for Sustainable Development, the agency highlighted a 

range of positive impacts associated with bringing a global dimension into the 

school curriculum (Ofsted 2009). Excerpts from the report include:  

 

                                    
1
 See table at Appendix 1 for figures 
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Learning about sustainability captured the interest of children and young 
people because they could see its relevance to their own lives…The pupils 

reacted very positively to being able to work collaboratively, to conduct 
research and to take part in debates and discussion. In several instances, 

this led to more positive attitudes to learning in general, better behaviour 
and attendance, and to improved standards and achievement. 
 

The pupils who were committed to sustainability in school tended to lead 
sustainable lives at home and there was increasing evidence of this 

leading to positive changes in their families‟ views and behaviour. The 
commitment, enthusiasm and initiative of young people were also a spur 
to members of the wider community to re-examine their own lifestyles. 

 

Further findings from Ofsted‟s Education for Sustainable Development report 

include: 

 In the most successful schools, education for sustainability was an integral 

element of the curriculum and all pupils and staff contributed to improving 
the sustainability of their institution. 

 Most of the headteachers found that, over the course of the survey, 

education for sustainability had been an important factor in improving 
teaching and learning more generally. This was confirmed through lesson 

observations in a range of subjects across the sample of schools visited. 
 Some school leaders identified links between particular pupils‟ involvement in 

sustainable activities and improvement in their attitudes and behaviour 

generally. 
 A common characteristic of the lessons observed, across the full range of 

National Curriculum subjects seen during the survey, was the high level of 
engagement of the pupils in work they perceived as relevant to their lives 
and future well-being. 

 The schools demonstrated how greater awareness of the need for 
sustainability can lead to reduced financial costs and better management of 

resources and estate. 
 

Ofsted have also published a report focusing on the strengths and weaknesses of 

geography in schools, Geography: learning to make a world of difference (Ofsted 

2011). This report raises concerns about a decline in geography, but also 

highlights the importance of the global dimension in reversing this decline: 

 

 By paying greater attention to literacy, the global dimension of geography 

 and the use of topical exemplars, teachers enhanced pupils‟ learning, 

 engaged them and made lessons more interesting and enjoyable. 

 

 The schools that had a good or outstanding geography curriculum had 

 thought carefully about creating a more relevant curriculum at Key Stage 

 3 with a greater emphasis on topical concerns such as sustainability, 

 globalisation, interdependence, poverty and wealth. 

 

A global comparison of young people‟s attitudes highlights that young people in 

the UK are less likely than their counterparts around the world to perceive of 
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themselves as able to make a difference to climate change. A 2008 poll by the 

United Nations Environment Programme (UNEP, 2008)2, found that: 

 

Four in five youths surveyed believe they can make a difference on 

climate for our future (89%); however, a majority also say they need 

more information about what they can do to tackle climate change (84%). 

 

This is significantly higher than the 66% of young people in the UK who perceive 

that there are able to make a difference. 

An evaluation of the Global Student Forum (GSF) for sixth formers (Baker, 2010) 

finds that learning more about global issues gives young people the confidence 

to act as advocates for change. Around five hundred participants filled out a 

survey before and after a one-day GSF conference in June 2010, from which the 

evaluation findings were developed. 

 

Following the conference, over three-quarters of the students (79%) felt more 

confident to educate other people about the importance of education in beating 

poverty than they did before the event, with almost every student (96%) stating 

that they would be confident to do so.  

 

Four-fifths (82%) left the event confident about using the media to highlight 

global issues, compared to a quarter (28%) beforehand. And three-quarters 

(76%) were confident to engage politicians, compared to a quarter (28%) 

beforehand. 

 

These positive impacts are sustained over time (Global Student Forum, 2010). 
Five months after the 2010 GSF: 

 
 94% of respondents remained confident peer educators in relation to the 

 issues at the heart of GSF2010 (a drop of only two percentage points from 
 the close of the conference)...That confidence also extended to engaging 
 politicians for 69% of respondents (compared with 28% prior to the 

 conference and 76% immediately afterwards) and to contributing to the 
 media for 77% of respondents (compared with 28% before the conference 

 and 82% immediately afterwards). 
 

Impact on teachers 

Global learning is also seen to have an impact on teacher retention. Ipsos 

MORI‟s 2009 survey of teachers (Ipsos MORI, 2009 (1)), highlights that: 

                                    
2
 In October 2008 UNEP polled 1999 12-18 year olds from five countries around the world (Brazil, 

India, Russia, South Africa and the United States) regarding their views on global leadership to tackle 

climate change. 
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 A high proportion of all teachers (80%) agree that “thinking about how 

teaching contributes to making the world a better place motivates me to 

stay in teaching”.  

 Younger, less-established teachers (85% of age 34 and younger) are 

more likely than older colleagues (77% of age 45 and older) to express 

this view.  

 Agreement with this statement is 10% higher than average amongst 

teachers in London.  

Tapping into this sentiment by highlighting and supporting the place of global 

learning in their day-to-day work may play an important part in attracting 

people into the profession, and in the retention of teachers in the early stages of 

their career. 

 

Impact on the general public 

Research in 2010 on behalf of DEA from Ipsos MORI (Hogg and Shah, 2010) sets 

out compelling evidence that government can reap significant benefits by 
educating people in the UK about global issues. Global learning is a powerful way 
of engaging UK people in contributing towards a number of public policy 

priorities around international development, tackling climate change, building a 
responsible society and encouraging community cohesion.  

Ipsos MORI‟s research finds that: 
 Global learning creates agency around climate change, reducing by 

half the proportion of people who feel that it is pointless to take 
personal action on this issue. Learning about climate change either in 

school or after school reduces this sense of powerlessness from around a 
third of the population to around one in six (from 33% to 16% in school and 
from 37% to 18% since leaving school compared to those who have not 

learnt about any global issues.) 
 Learning about global issues greatly increases the proportion of the 

public who support the principle of overseas aid. Half of those who have 
learnt about poverty (51%) or world politics and trade (48%) since leaving 

school agree that despite the pressure on public finances, the UK should 
meet its commitment to spend 0.7% of national income on overseas 
development aid by 2013. By contrast, only one in five (20%) of those who 

have not learnt about global issues since leaving school agree with this 
statement.  

 Ensuring that all schools offer global learning is vital if we are to 
nurture a socially responsible, outward-looking populace. Without an 
opportunity to learn about global issues in school, over a third of the 

population (34%) are neither involved in, nor interested in getting involved 
in, any form of positive social action. Amongst those who have learnt about 

climate change, poverty or world politics and trade at school, this figure 
drops to around one in ten (9%, 12% and 12% respectively).  

 Learning about global issues counteracts a widespread sense of 

discomfort about racial and religious difference. Almost half (47%) of 
those who have not experienced global learning in school are uncomfortable 

with there being so many different races and religions living in Britain today. 
Less than a third (31%) who have learnt about global issues in school 
express this discomfort. 
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 Regularly reading, listening to or watching media about global issues 
encourages an outward-looking attitude, and is a very important way 

for people to learn more about these issues. The media is by far the 
most important place for people to learn more about global issues outside of 

school. Amongst members of the public who have learnt about global issues 
since leaving school, four in five (80%) do so from the TV, and three in five 
(60%) learn from newspapers. Those who regularly watch, listen to or read 

media stories about the wider world have significantly more outward-looking 
attitudes on a wide range of issues.  

 

Research from the Department for International Development offers a similar 

picture. Twice a year DFID surveys the general public to assess attitudes to 

development issues (DFID 2009). These surveys indicate that those most 

engaged in learning about global issues, „active enthusiasts‟ are more likely to 

take action on global issues and inspire others to do so. The survey highlights 

that active enthusiasts: 

 are more than twice as likely to be „very concerned‟ about global poverty as 

the rest of the population (56% of active enthusiasts as against 21% of the 

general population); 

 are almost twice as likely to agree that the Government should do more to 

fight poverty (75% of active enthusiasts say more should be done, compared 

to 42% of the general population); 

 are more than twice as likely to donate to a charity providing aid for people in 

poor countries (45% of active enthusiasts say they have done this, as against 

20% of the general population); 

 are more likely to take personal action to combat poverty than the general 

population, on a whole range of issues including: 

o Donating to charities fighting poverty/providing humanitarian aid  

o Shopping ethically/buying Fair Trade or other ethically sourced goods  

o Buying goods from poor countries 

o Keeping informed about what is happening in our interdependent world 

o Calculating my carbon footprint and reducing the energy I use 

o Doing volunteer work\being involved in groups working on behalf of 

poor countries 

o Encouraging school to have a link with a school in a poor country 

o Putting pressure on politicians to increase aid to poor countries  

o Letting decision makers, friends know I care about global justice  

o Inspiring others to take action  

o Travelling to a poor country as a tourist  

o Getting involved in campaigning for a fairer world   

 

This evidence highlights the multiplier effect that global learning can have: by 

encouraging the UK public to learn about global issues, the government 

generates a high return on their investment, through private donations, social 

action and increased support for development. 
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Evidence area 2: There is an unmet appetite for global 

learning 
There is strong appetite for global learning amongst young people, teachers and 

the public in general, as highlighted by several surveys by Ipsos MORI and by 

Ofsted. However, research suggests that this appetite is not yet being met. 

 

Demand from young people 

A 2008 survey of young people‟s attitudes to global learning conducted by Ipsos 

MORI on behalf of DEA (Ipsos MORI, 2008)3 highlights that over three-quarters 

of pupils (78%) think it is important that schools help pupils to understand what 

people can do to make the world a better place. Further findings include: 

 Over 50% of students say they had experienced global learning in school 

during the previous school year. 

 There appears to be a demand for global learning, with more pupils believing 

global learning is important than actually experience it in school. Findings 

suggest that there are a proportion of young people who are not experiencing 

global learning in school; one in five (19%) for example, say they have not 

discussed news stories from around the world at all in school. 

 Two thirds of school children feel that they can do something to make the 

world a better place (66%), while around two in five (42%) believe that what 

they do in their daily life affects people in other countries. 

 Half (50%) of pupils think it is a good idea to have people of different 

backgrounds living in the same country together. Around three in ten (28%) 

are neutral or unable to give a response, while 14% disagree that it is a good 

idea. Those who have thought about news stories from around the world 

from different points of view are more likely to think it is a good idea (66% 

vs. 50%). 

 22% of young people say they would prefer to make the world a better place 

than earn a high salary, whilst nearly twice as many (39%) say that making 

money is more important to them. 

 

Similar findings emerge from a 2009 Ipsos MORI survey of Key Stage 3 students 

conducted on behalf of the Geographical Association (Ipsos MORI, 2009 (2)).4 

Findings from the survey include: 

                                    
3
 Global learning questions were placed in the Ipsos 2008 Survey of Secondary School Pupils. 

Respondents were 11-16 year olds in Year 6-11. In total, 82 schools participated and fully completed 
questionnaires were obtained from 1,955 pupils. 
 

4
 In February 2009 the Geographical Association commissioned Ipsos MORI to investigate which 

issues Key Stage 3 students think are important and whether they feel they are learning about them. 

Results are based on 598 interviews carried out face-to-face with young people aged 11-14 years old 

in England; fieldwork ran between 15 and 22 January 2009. 
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 The great majority of Key Stage 3 students (93%) think it is important to 

learn about issues affecting different parts of the world, particularly how the 

world they live in may change. 

 Most 11-14 year olds (63%) think that not enough time is spent learning 

about the wider world in school. 

 Geography is the subject in which young people have most often learnt 

about/discussed these issues at school, and the one in which they most 

commonly expect to do so. 

 

Demand from teachers 

Teachers also express a strong appetite for offering global learning in school. An 

Ipsos MORI poll of teachers on behalf of DEA in 2009 (Ipsos MORI, 2009 (1))5 

found that the vast majority of teachers in England see global learning as an 

important aspect of teaching in schools: 94% feel that schools should prepare 

pupils to deal with a fast-changing and globalised world. 

 
However, the poll found a large gap between the proportion of teachers who 

think schools should prepare pupils to deal with a fast-changing and globalised 

world (94%), and the proportion who believe the current school system actually 

does this (58%). This gap is even starker comparing the views of teachers by 

phase: just 53% of secondary school teachers agree the current system 

prepares pupils well, compared with 62% of primary staff. Overall, almost a 

third of teachers (31%) disagree that the current school system prepares pupils 

to deal with a fast changing and globalised world. 

 

The existence of this gap between „ideal‟ and „actual‟ may be linked to a lack of 

confidence amongst practitioners in teaching specific global issues. While 

teachers express confidence in discussing general global themes - such as 

supporting pupils to understand the interdependent nature of the world, or the 

fact that people have different ways of seeing the world - they are less confident 

in teaching specific issues. For example, only 42% say they are confident in 

teaching about the impact of emerging economies on life in the UK, even though 

81% think schools should do this. 

 

Demand from parents 
A poll of parents by YouGov reveals a strong demand for global learning for their 
children. Almost three-quarters of parents agree that it is important for schools 

to help young people to think globally (71%) and be responsible global citizens 
(72%). Parents think schools should be doing more to prepare young people to 

live in a globalised world; fewer than one in ten (7%) think schools should do 
less. 
 

                                    
5
 Global learning questions were placed in the Ipsos MORI 2008 Teachers Omnibus. Interviews were 

conducted between 5 November and 10 December 2008. In total, 848 respondents, working in 
primary and secondary schools in England, were interviewed. 
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Three-quarters of parents think it is important for young people to develop the 
capabilities that they will need to live and work in a globalised world, including: 

 openness to the cultures and perspectives of people from different places 
and backgrounds (79% say this is important); 

 learning to lead more environmentally sustainable lives (84%); 
 their knowledge about the causes of international poverty (73%); and 
 understanding the causes of mass migration, including migration to the 

UK (74%). 
 

Demand from employers 
Employers look for international cultural awareness as a key skill amongst 

potential recruits. A survey conducted by the CBI (CBI, 2011) finds that  

 “Employability skills are the most important factor when employers 

 recruit - 4 in 5 (82%) value these skills [but]…amongst the poorest 

 performing of the employability skills exhibited by school-leavers 

 were international cultural awareness skills.  Just 1% of employers 

 were very satisfied with school-leavers international cultural 

 awareness, 37% satisfied with 61% dissatisfied.” 

 

Support of Ofsted 
This gap between a desire for global learning in schools, and current practice is 
also reflected in two reports from Ofsted (Ofsted 2008 (1); Ofsted 2008 (2)). 

The first report, Geography in schools: changing practice, warns that: 
 

The global dimension remains underdeveloped in the majority of schools 
surveyed. Frequently, insufficient connections are made between the wider 
curriculum and the geography curriculum to reinforce pupils‟ understanding 

of issues such as global citizenship, diversity, human rights and sustainable 
development. 

 

The report goes on to say: 

 
Most primary schools‟ schemes of work give insufficient explicit 

consideration to the global dimension. Where it occurs, the emphasis tends 
to be on place rather than global interdependence or the connectivity of 
places themselves. 

 
„Acting locally, thinking globally‟ is a cornerstone of the global dimension. 

Pupils in secondary schools should be thinking about the issues of global 
citizenship, conflict resolution, diversity, human rights, interdependence, 
social justice and sustainable development. However, in many schemes of 

work, these concepts are absent or incidental. 
 

Many schools, particularly denominational schools, sustain a culture of 
giving to charities. Such work provides obvious opportunities for studying 
the global dimension, but often it fails to do so and, when done in a 

misguided way, can reinforce unfortunate stereotypes. 

 
Clearly, therefore, the appetite that exists for global learning has not yet 

permeated fully into the curriculum and school practice. This leads Ofsted to 
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conclude in a further report, Schools and sustainability, that the government 
should "give a higher priority to sustainable schools” and schools should "give all 

pupils the opportunity to put their understanding of local issues into a global 
context, so that they see how their decisions can have an impact on others now 

and in the future". 
 

Support of the general public 
Finally research indicates that encouraging a stronger focus on global learning in 
schools and in society as a whole is a popular idea. Almost nine in ten (86%) of 

the British public agree that global learning in school is crucial if global issues 
are to be tackled in future, and over three-quarters (76%) similarly agree about 

the importance of continuing to inform people about global issues after they 
leave school (Ipsos MORI 2010).  
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Appendix 1 

FROM: 

Young People’s 

Experiences of Global 

Learning:  

An Ipsos MORI 

Research Study on 

behalf of DEA 

2008 

EXPERIENCE OF GLOBAL LEARNING 

 

Not discussed 

problems from around 

the world even when 

no one has all the 

answers 

Discussed 

problems 

from around 

the world 

even when 

no one has 

all the 

answers 

Not thought 

about news 

stories from 

around the 

world from 

different 

points of 

view 

Thought 

about news 

stories from 

around the 

world from 

different 

points of 

view 

Not 

discussed 

what people 

can do to 

make the 

world a 

better place 

 

Discussed 

what people 

can do to 

make the 

world a 

better place 
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There are things 

that people like me 

can do to make the 

world a better 

place 

62% 81% 66% 79% 59% 85% 

What I do in my 

daily life affects 

people in other 

countries 

39% 56% 39% 51% 36% 59% 

I try to do things 

to make the world 

a better place 

49% 69% 49% 72% 44% 69% 

I want to 

understand why 

there are problems 

in the world 

52% 72% 55% 76% 50% 74% 

I’m worried about 

what I hear in the 

news stories from 

around the world 

47% 66% 50% 69% 43% 69% 

It is a good idea to 

have people of 

different 

backgrounds living 

in the same 

country together 

51% 65% 49% 66% 46% 63% 
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